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Sticky Note
Usually the question number

Sticky Note
The number of candidates attempting that question


Sticky Note
The mean score is calculated by adding up the individual candidate scores and dividing by the total number of candidates. If all candidates perform well on a particular item, the mean score will be close to the maximum mark. Conversely, if candidates as a whole perform poorly on the item there will be a large difference between the mean score and the maximum mark. A simple comparison of the mean marks will identify those items that contribute significantly to the overall performance of the candidates.
However, because the maximum mark may not be the same for each item, a comparison of the means provides only a partial indication of candidate performance. Equal means does not necessarily imply equal performance. For questions with different maximum marks, the facility factor should be used to compare performance.


Sticky Note
The standard deviation measures the spread of the data about the mean score. The larger the standard deviation is, the more dispersed (or less consistent) the candidate performances are for that item. An increase in the standard deviation points to increased diversity amongst candidates, or to a more discriminating paper, as the marks are more dispersed about the centre. By contrast a decrease in the standard deviation would suggest more homogeneity amongst the candidates, or a less discriminating paper, as candidate marks are more clustered about the centre.


Sticky Note
This is the maximum mark for a particular question


Sticky Note
The facility factor for an item expresses the mean mark as a percentage of the maximum mark (Max. Mark) and is a measure of the accessibility of the item. If the mean mark obtained by candidates is close to the maximum mark, the facility factor will be close to 100 per cent and the item would be considered to be very accessible. If on the other hand the mean mark is low when compared with the maximum score, the facility factor will be small and the item considered less accessible to candidates.


Sticky Note
For each item the table shows the number (N) and percentage of candidates who attempted the question. When comparing items on this measure it is important to consider the order in which the items appear on the paper. If the total time available for a paper is limited, there is the possibility of some candidates running out of time. This may result in those items towards the end of the paper having a deflated figure on this measure. If the time allocated to the paper is not considered to be a significant factor, a low percentage may indicate issues of accessibility. Where candidates have a choice of question the statistics evidence candidate preferences, but will also be influenced by the teaching policy within centres.


	Eduqas November 2022 Online Exam Review
	C700U10-1 Eduqas GCSE English Language Component 1
	Item Level Data
	Facility factor graph
	Question 0.1
	Mark scheme
	Example 1
	Example 1 marked

	Example 2
	Example 2 marked

	Example 3
	Example 3 marked


	Question 0.2
	Mark scheme
	Example 1
	Example 1 marked

	Example 2
	Example 2 marked

	Example 3
	Example 3 marked


	Question 0.3
	Mark scheme
	Example 1
	Example 1 marked

	Example 2
	Example 2 marked

	Example 3
	Example 3 marked


	Question 0.4
	Mark scheme
	Example 1
	Example 1 marked

	Example 2
	Example 2 marked

	Example 3
	Example 3 marked


	Question 0.5
	Mark scheme
	Example 1
	Example 1 marked

	Example 2
	Example 2 marked

	Example 3
	Example 3 marked


	Question 1.1
	Mark scheme
	Example 1
	Example 1 marked

	Example 2
	Example 2 marked

	Example 3
	Example 3 marked






L

QUESTION 0.5 - EXAMPLE 3

v Se~i2 €l oot

ot ro ol A

else chdd ounel Sles O
'C!'uﬂ-rlj P e | ey =
v ougin Tl cloer. el

™ i
T oAl == Lad v TS =
L% I'E"'UI. r,'_'jcﬂ_'f'f_lql_uﬁ_" jb«._& |.'3 syt [, e E"_qqtj s

e [l al == =" ] . e SO0 e L
Y e g L e -.r\nﬂ Swe Locsntt
= h'ul'r\.z:} 'lll.‘."CjE""H"_‘l1 ool T ror a

For Ol FF’E=-HTE'", 'THE e T -
TAOAT  JF (3 ouvaeay ch E.Emggrc 0 Ny

LR atalys v L mntY o AP0 Sy

5 - AACKOL® CLAaTr R0 L § Aoruo Tlaa
rtﬂ#&#-’“ OV Mqi r:ua..:e-&i '.:.—-*-1-'-“1:
S T LA LS W [ PP AME T

v RS ;-"\.E:I e connae Lol LIRS T

1_,.1._:.;_‘2111_,\.-\_.-..‘4._3 L.nn..n..ﬂ...- Pf .,_;..,..l{'}l,..ﬁ"-ﬂ-'- S & 2

Ceoar B e

[ N =L ol I.E._.I-F_,I.‘\_i S Bloo LAty
TLAE 'r:hE'E. K N --.__5

-S‘:lv'-...-ﬂ-ﬁ- """-'-CL:g c:..h"i.ca.ﬁ:--&f o ] e P )

Seng i) ceve for peop\y,
especicui soms  Lofe. St
-] bl 'Far Wer Witnes  wolodly

el
i~ ' el
r_,u::x_a ctft.a..n_!,a

argelf qerough IF all {g:a-n_apiﬂi'-l
-‘.‘Jr’i_"-;;l-taﬂ-'-

Cver ot | fla A #j—rmuﬁmh Ancd
FEEI.’-«? cA Dot L~L13 L et cv'u::mje':a"
I+ e wpectke Jine  plielnie
Seevi  +o kow hew o lose cfrer
A Choroma Lo s £t Lﬂﬁ-t.’_'-\j afl Tl






		1 S1 M4

		2 S2 M5

		3 S3 M5

		4 S4 M5

		5 S5 M5








To answer this question you need to read lines 69-86 and also consider
the passage as a whole.

“The writer completely changes our thoughts and feelings about Lily in
these lines.”

To what extent do you agree with this view? (20)

You should write about:

o your thoughts and feelings about how Lily is presented in these
lines and in the passage as a whole

o how the writer has created these thoughts and feelings

You must refer to the text to support your answer.

(AO4)
This question tests the ability to evaluate texts critically and support this with
appropriate textual reference.

Give 0 marks for responses where there is nothing worthy of credit.

Give 1-2 marks to those who express a simple personal opinion with linked,
basic textual reference.

Give 3-4 marks to those who give a personal opinion supported by
straightforward textual references. These responses will show limited
interaction with the text as a whole and/or how the writer has created
thoughts and feelings.

Give 5-6 marks to those who give a coherent view of the text and its effects,
supported by appropriate textual references. These responses will show
some critical awareness of the text as a whole and how the writer has created
thoughts and feelings.

Give 7-8 marks to those who give a critical evaluation of the text and its
effects, supported by well-selected textual references. These responses will
show critical awareness and clear engagement with the text. They will also
explore how the writer has created thoughts and feelings.

Give 9-10 marks to those who give a persuasive evaluation of the text and its
effects, supported by convincing, well selected examples and purposeful
textual references. These responses will show engagement and involvement,
where candidates take an overview to make accurate and perceptive
comments on the text as a whole. They will also explore how the writer has
created thoughts and feelings with insight.





Areas for possible evaluation:

e inthe last section, eight years have passed and Lily is dead
the narrator has kept the ‘beautiful drawing’ of the sleeping Cassandra
e Alex asks about the drawing/he has no memory of those events

o the narrator tells Alex that Lily was not a ‘famous’ painter

she was just an artistic woman who had adoring supporters/people who
loved her

she wasn’t a living legend’ at the art school

she had been kept on out of kindness

the narrator’'s admiration of her was based on resentment of her parents
idolising Lily had hurt her husband because it was undeserved/ untrue’
people sometimes giggled at her in the street

the narrator still talks of Lily’s ‘striking beauty’

she was an ‘original’

she was ‘completely herself’

she had time for the narrator when no-one else did

the narrator still loves her dearly (nobody she would rather see walk
through the door)

she wants Alex to know the real Lily

the narrator explodes some of the mythology of Lily

but she still loves and admires her

the writer uses the narrator and her relationship with her son

The best answers should establish a coherent stance, picking their way
through the contradictions.

This is not a checklist and the question must be marked in levels of response.
Look for and reward valid alternatives.










QUESTION 0.5 - EXAMPLE 1

05) In the final lines, the writer really does change our view of Lily. At the
beginning, we see her as a very inspiring won@ who has an amazing legacy. A
‘living legend’ who was truly admired when she walked the streets. But we are
carried along a journey with the narrator that enabled her to see Lily’s true
colours and how dangerous it can be to ‘idolise’ someone who is irMSponsible.
The narrator states that Lily was not really a ‘famous painter’ but instead, just
‘an artistic woman who s@ people loved." Her status decreasing massively to
us is a sign of her losing respect. In this story, our judgement of Lily is very

clouded at the beginning as she is introduced to us as such a positive woman

who has a contageous vibe about her. But we develop more of an
understanding of her character throughout the passage of what she is really
7/
like, and hoW'much it effected the narrator falling for the act and the false
reality that comes with Lily. She is an extremely self-absorbed individual who
lives a chaotic life &use she simply doesn’t care to try and fix it, for herself,
or for anyone else, We get a sense that she is wreckless, and fun. But the
reality is that she is just carehe$§, and irresponsible. It is clear hat the narrator is
trying to protect her children and let them know the truth about Lily so they
don’t have to figure it out themselves. It is clear that it was a very damaging
process for her, and that ‘idolising Lily hurt [her] husband because he knew the

;
truth.’ Sh%as simply trying to protect her children from hurting in the way

that she did, and experiencing a let down that was devestating. To find out

that someone that you look up to is not who they seem. mostly coherent argument.

Some understanding of the character.
Not always entirely focused on the question.
Mostly clear line of argument.

MARK: 7
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This is an uneven response that needs more textual reference.
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To answer this question you need to read lines 69-86 and also consider the
passage as a whole.

“The writer completely changes our thoughts and feelings about Lily in these lines.”
To what extent do you agree with this view? [10]
You should write about:

» your thoughts and feelings about how Lily is presented in these lines and in the
passage as a whole

* how the writer has created these thoughts and feelings.

You must refer to the text to support your answer.
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SECTION A: 40 marks

Read carefully the passage below.

The narrator of the story is a married woman. Her husband is called Ewan and she has two
children called Alex and Cassandra.

My husband Ewan once shouted: ‘Don’t you realise | had a deprived childhood?’

It sounded a wonderful childhood to me. His mother was a painter called Lily Frears and
she was a great success in her day. She had been a beautiful girl and she had been through
several relationships and two marriages, stubbornly keeping her original name and her
independence. Lots of people loved her but, according to Ewan, the only things she loved
were her cats.

| said, ‘You didn’t appreciate her. She was such a free spirit.’

‘I didn’t want a free spirit, he said. ‘| wanted a mother.

When | first met Lily she was still lovely. Even if she had not worn flamboyant and colourful
clothes, people would have gazed with admiration in the street. She could always turn heads.
She still taught, part-time, at the Central School of Art, where she was seen as a living legend,
the last of an era. When | was first married to Ewan, | used to visit her in her cluttered flat and
sit for hours, eating sandwiches and listening to her as the day darkened outside.

It all changed when our children were born. Alex arrived and then Cassandra. | became
trapped in our house and could not get to London to see Lily. When | did, it was not the same.
The children sucked the paintbrushes and tripped over cat litter trays. She was always Lily,
never Granny.

My parents’ house was always more tidy and comfortable than Lily’s flat and the children
could toddle across the safe green lawns. They loved my mother’s fridge, which was always
crammed. | thought of Lily’s fridge, empty except for a tin of cat food and a bottle of gin. At my
parents’ house there was always a proper Sunday lunch with gravy. Lily had never cooked a
proper meal in her life.

When Alex was three, he tried to sip the sherry and when reprimanded he said, ‘Lily would
let me.” My mother looked at him. ‘Well, Granny doesn’t.

One hot day in June, on impulse, | took the children to see Lily.

‘We shall go swimming,’ she said, so we took a taxi to Hampstead Heath and walked along
a grassy path. Finally, we arrived at a gate.

‘'ve been coming here for years. It’s ladies only — the Ladies’ Lake.’

Children weren’t allowed so | went into the lake first and swam slowly for about half an hour.
| dried myself, got dressed and walked back towards the gate. | remember thinking that the
children were quiet.

Lily was sitting still and it took me a moment to realise she had an open sketchpad and was
drawing Cassandra.

‘Such exquisite little objects,’ Lily said. ‘I've always preferred them asleep.’

| smiled then | looked round. ‘Where’s Alex?’

Silence. Lily was drawing the mouth.

‘He was here a minute ago,” she said.

‘Where is he?’ There was a sharpness in my voice.

‘He said he was looking for bottle tops.’

| said, ‘Was it just @ minute?’

| looked around. On one side was a hedge and on the other stretched the meadow, full of
tall grass.

‘Alex?’ | called.

| waited. Silence.

‘Alex! Alex!

| swung round. ‘Lily, you go that way,’ | barked at her as | pointed in one direction. Then
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| frantically tried to unbuckle Cassandra. She woke with a yell. My hands wouldn’t work. |
fumbled with the pushchair buckle. Finally, | wrenched it open and grabbed her. | bundled her
under one arm and plunged into the grass.

The meadow was so huge and it was bumpy too so it was difficult to run. | was stumbling
over hidden potholes with Cassandra bouncing and shrieking.

‘Alex! Alex!’

The sun had gone behind a cloud and the meadow looked sinister. How could | have left an
old, self-absorbed lady in charge of my most precious possession? Tears blurred my eyes as |
struggled through the wicked weeds which were trying to trip me up.

People stopped to stare. ‘Have you seen a little boy?’ | screeched. They shook their heads
and | hated them for being in the wrong place, but | hated myself more.

Far away | could see Lily. | thought, “You stupid old woman.’

If this has ever happened to you, then you will know those pictures that crowd your head.
You'll know that time literally stops. How long it took I'll never remember. But when | saw
Alex’s small figure, he was standing beside the gate, right back at the place we’d left. He was
waiting for us, my lost boy, and his face was red.

Lost boys. | pictured Ewan, a little boy in his school blazer, waiting at the school gates for a
mother who never arrived.

Ewan once said, ‘I never had a childhood. Know why? Because she was the child.’

| never told Ewan what had happened, although Alex in his usual matter-of-fact way
complained that he’'d only found two bottle tops. However, for the first time in his life, he slept
for fourteen hours solid.

Eight years have passed since that day. Lily is dead now. But | remember it because this
morning Alex, now twelve years old, asked about the drawing of his sister we have in the
lounge, above my desk. It is a beautiful drawing of that sleeping face from a past era which I'll
never forget.

Alex asked me, and | told him about that day and what happened. He couldn’t remember
anything about it. And for the first time | tried to tell him what Lily was like. | said that in fact
she was not such a famous painter, just an artistic woman who some people loved. That
she wasn'’t a living legend at the art school, but that they had kept her on out of kindness.
That when [ first met her | resented my parents and compared them in a way that did justice
to neither. That idolising Lily hurt my husband because he knew the truth. That people
sometimes giggled at her in the street but that | was sure others saw the striking beauty of her
face.

That she was an original, completely herself, and she had time for me when nobody else
noticed | needed it. And that there was nobody | would rather see walking through the door.

| said all this, and more, because | wanted Alex to know her. To idolise anyone is the worst
thing one can do, because then they are lost to us.

Then | said that because of that drawing of Cassandra | might have lost him. But he pushed
me away. He’s like his father; he hates soppy stuff.
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Choice of Creative Prose writing task — see question paper. [40]

AO5 AO6
Communication and Vocabulary, sentence structure,
organisation spelling and punctuation
24 marks 16 marks
20-24 marks 14-16 marks
the writing is fully coherentand | e there is appropriate and
controlled (plot and effective variation of sentence
characterisation are developed structures
with detail, originality and e virtually all sentence
imagination) construction is controlled and
the writing is clearly and accurate
imaginatively organised e arange of punctuation is used
Band 5 (narrative is sophisticated and confidently and accurately
fully engages the reader’s e virtually all spelling, including
interest) that of complex irregular words,
structure and grammatical is correct
features are used ambitiously e control of tense and agreement
to give the writing cohesion is totally secure
and coherence e awide range of appropriate,
communication is ambitious ambitious vocabulary is used to
and consistently conveys create effect or convey precise
precise meaning meaning
15-19 marks 11-13 marks
the writing is clearly controlled | ¢ sentence structure is varied to
and coherent (plot and achieve patrticular effects
characterisation show e control of sentence
convincing detail and some construction is secure
originality and imagination) e arange of punctuation is used
the writing is clearly organised accurately
Band 4 (narrative is purposefully e spelling, including that of
shaped and developed) irregular words, is secure
structure and grammatical e control of tense and agreement
features are used accurately to is secure
support cohesion and e vocabulary is ambitious and
coherence used with precision
communication shows some
ambition and conveys precise
meaning
10-14 marks 7-10 marks
the writing is mostly controlled | e there is variety in sentence
and coherent (plot and structure
characterisation show some e control of sentence
detail and development) construction is mostly secure
the writing is organised e arange of punctuation is used,
Band 3 (narrative has shape and mostly accurately
an direction) e most spelling, including that of
structure and grammatical irregular words, is correct
features are used with some e control of tense and agreement
accuracy to convey meaning is mostly secure
communication is clear but e vocabulary is beginning to
limited in ambition develop and is used with some
precision






5-9 marks
e there is some control and
coherence (some control of
plot and characterisation)
e there is some organisation
(narrative is beginning to have

4-6 marks
e some variety of sentence
structure
e there is some control of
sentence construction
e some control of a range of

Band 2 some shape and development) punctuation
e structure and grammatical e the spelling is usually accurate
features are used to convey e control of tense and agreement
meaning is generally secure
e communication is limited but e there is some range of
clear vocabulary
1-4 marks 1-3 marks
e there is basic control and e limited range of sentence
coherence (a basic sense of structure
plot and characterisation) e control of sentence
e there is basic organisation construction is limited
Band 1 (paragraphs may be used to e there is some attempt to use

show obvious divisions)

e there is some use of structure
and grammatical features to
convey meaning

e communication is limited but
some meaning is conveyed

punctuation

e some spelling is accurate

e control of tense and agreement
is limited

e limited range of vocabulary

0 marks: nothing worthy of credit

0 marks: nothing worthy of credit






Narrative Writing Additional task-specific guidance

Good answers may be characterised by some of the following features:

Communication and Organisation (AO5)

a clear and coherent perspective (first or third person)

content is relevant

content is sustained and coherent and possibly imaginative

a clear sense of direction and structure

an evident sense of cohesion with material linked effectively

appropriate and well-selected details give substance to the narrative

details are observed closely and precisely

close observation of the behaviour and emotions of characters

convincing use of dialogue to develop plot and characterisation

some development of reflections on what is experienced or observed by the narrator
consistent awareness of the reader

establishing a relationship with the reader/engaging the reader via devices such as asides,
statements, questions, humour, a distinctive voice etc...

Vocabulary, sentence structure, spelling and punctuation (AO6)

expression is clear, fluent and controlled (the best answers will show ambition and
sophistication in expression as well as a high degree of accuracy)

there are few, if any, errors (no more than a sprinkling of mistakes)

tenses are consistent

vocabulary is used precisely and appropriately to convey meaning

punctuation is used accurately and appropriately (and unobtrusively)

Less successful answers may be characterised by some of the following features:

Communication and Organisation (AO5)

content is thin and/or brief (lacking substance and scope)

content is unconvincing and implausible in development

content has little or no relevance to title (any link is forced or tenuous)

uncertain sense of perspective (moves from first to third person or vice-versa)

insecure sense of structure/direction and uncertain or even random sequencing (for example,
an uneasy sense of chronology)

a tendency for details to be handled in isolation with limited sense of substance or cohesion
physical details described in a generalised, formulaic manner with little development
general rather than specific description of characters and a tendency to use unconvincing
stereotypes

limited or inappropriate use of dialogue

limited development of what is observed

very limited awareness of the reader

Vocabulary, sentence structure, spelling and punctuation (AO6)

expression/phrasing lacks fluency and clarity (a tendency to be awkward and limited)
errors are basic and/or numerous

tenses are inconsistent

vocabulary is limited or used inappropriately

meaning is not always clear or precise
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QUESTION 1.1 - EXAMPLE 3

Write the two digit question

number inside the boxes next Answer

to the first line of your answer
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Straightforward but relevant.
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SECTION B: 40 marks

In this section you will be assessed for the quality of your creative prose writing skills.

24 marks are awarded for communication and organisation; 16 marks are awarded
for vocabulary, sentence structure, spelling and punctuation.

You should aim to write about 450—-600 words.

Choose one of the following titles for your writing: [40]
Either,

|I|I| a) A fresh start.

Or,

‘III' b) Write a story that begins:

| had never really liked dogs.

Or,
|III| c) The Test.

Or,
‘III' d) Write about a time when you took part in an event in bad weather.

The space below can be used to plan your work.
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QUESTION 0.1 - EXAMPLE 1

- I
1) lily was a succsessful in the past

lily was a beautiful girl

Lily had been through several relationships and 2 marriages

lily loved her cats

Lily kept her original name during her marriages
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QUESTION 0.1 - EXAMPLE 2

Wirite the two digit question
number inside the boxes next Answer
to the first fine of your answer
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QUESTION 0.1 - EXAMPLE 3

Write the two digit question Lea
number inside the boxes next Answer bla
to the first line of your answer
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Marking Instructions

0| 1] Read lines 1-8.

List five things you learn about Lily in these lines. (5)
(AO1 1a and b)

This question tests the ability to identify explicit and implicit information and
ideas.

Award one mark for each point and/or inference identified by the candidate,
to a maximum of five:

she was called Frears

she was the narrator’'s mother-in-law (Ewan’s mother)
she was a painter

she was successful

she had been a beautiful girl

she had several relationships

she had two husbands

she could be stubborn

she kept her name and her independence

lots of people loved her

she only loved her cats, according to her son
she was a free spirit

she was not a good mother, according to her son

No mark should be awarded for unabridged quotation of whole sentences.










QUESTION 0.1 - EXAMPLE 1

1) lily was a succsessful in the past

lily was a beautiftgm
/

Lily had been through severﬁ\?flationships and 2 marriages
lily loved her cats@

Lily kept her original name during her @riages

_ MARK: 4
Only four clear points





		1 S1 M4

		2 S2 M5

		3 S3 M5

		4 S4 M5

		5 S5 M5

		Blank Page








QUESTION 0.1 - EXAMPLE 2

Write the two digit question
number inside the boxes next Answer
to the first line of your answer
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QUESTION 0.1 - EXAMPLE 3

Write the two digit question
number inside the boxes next Answer
to the first line of your answer
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SECTION A: 40 marks

Read carefully the passage in the separate Resource Material for use with Section A.
Then answer all the questions below.

Read lines 1-8.

List five things you learn about Lily in these lines. [5]





SECTION A: 40 marks

Read carefully the passage below.

The narrator of the story is a married woman. Her husband is called Ewan and she has two
children called Alex and Cassandra.

My husband Ewan once shouted: ‘Don’t you realise | had a deprived childhood?’

It sounded a wonderful childhood to me. His mother was a painter called Lily Frears and
she was a great success in her day. She had been a beautiful girl and she had been through
several relationships and two marriages, stubbornly keeping her original name and her
independence. Lots of people loved her but, according to Ewan, the only things she loved
were her cats.

| said, “You didn’t appreciate her. She was such a free spirit.’

‘I didn’t want a free spirit, he said. ‘Il wanted a mother.
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QUESTION 0.2 - EXAMPLE 2

/ﬂﬂe wreter 95\/6) Lhe H?aé ZL[ Ls a vey ou,tgoc},y
rson Who  weould é\e atve o tun Lives arowsic-
{The writr aloo matkw bhe reacter Peel Ched ib@ )
Qa C‘Ofou,qc’w/ ersory wWho wnE M.”Ew;r) th
15he had rnot worn the plambogant crd colowrypel
clotien' “Thu bells the reader that 14,[3 b a very
colevrgud

_JW fmwﬂ .

1






		1 S1 M4

		2 S2 M5

		3 S3 M5

		4 S4 M5

		5 S5 M5








QUESTION 0.2 - EXAMPLE 3
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Read lines 9-13.
What impressions does the writer create of Lily in these lines? (5)

You must refer to the language used in the text to support your answer,
using relevant subject terminology where appropriate.

(AO2 1a, c, and d)

This question tests the ability to explain, comment on and analyse how writers
use language to achieve effects and influence readers, using relevant subject
terminology where appropriate.

Give 0 marks for responses where there is nothing worthy of credit.
Give 1 mark to those who make a very limited response.

Give 2 marks to those who identify some straightforward impressions of the
character. Subject terminology may be used.

Give 3 marks to those who give some impressions of the character, use a
range of evidence and language choice to support their answers and show
some understanding of how language is used to achieve effects and influence
the reader. These responses may identify some relevant subject terminology,
where appropriate.

Give 4 marks to those who give accurate impressions of the character, use a
thorough range of evidence and language choice to support their answers
and begin to analyse how language is used to achieve effects and influence
the reader. Relevant subject terminology may be used accurately to support
comments, where appropriate.

Give 5 marks to those who make accurate and perceptive comments about
the character, use a well-chosen range of evidence and language choice to
support their answers and provide an analysis of how language is used to
achieve effects and influence the reader. Well-considered, accurate use of
relevant subject terminology may support comments effectively, where
appropriate.

Details candidates may explore or comment on could be:

e positive impression (overall)

she was an attractive woman (‘lovely’)

she was extrovert and self-confident) (wore flamboyant and colourful
clothes)

she was a striking character (she could turn heads)

she was respected/special (a living legend at the art school)

she was untidy/unconventional (her flat is ‘cluttered’)

she is sociable and likes to talk

she is a ‘character’ (a rather bohemian lifestyle) / one of a kind
interesting

This is not a checklist and the question must be marked in levels of response.
Look for and reward valid alternatives.
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Read lines 9-13.

What impressions does the writer create of Lily in these lines? [5]

You must refer to the language used in the text to support your answer, using relevant
subject terminology where appropriate.





When | first met Lily she was still lovely. Even if she had not worn flamboyant and colourful
10 clothes, people would have gazed with admiration in the street. She could always turn heads.
She still taught, part-time, at the Central School of Art, where she was seen as a living legend,
the last of an era. When | was first married to Ewan, | used to visit her in her cluttered flat and
sit for hours, eating sandwiches and listening to her as the day darkened outside.
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QUESTION 0.3 - EXAMPLE 2

03) In these lines, it is very apparent to us (as the readers) that the narrators
parents lived a much more traditional and organised life than what Lily did. The
narrator explains to us that her parents flat was always, ‘more tidy and
comfortable than Lily’s flat.” This suggests that her parents take much more
pride in the space than they live than what Lily does, and it also suggets that
they live a much more relaxed and slow-paced life. A messy house has
connotations of someone who uses their house as a base, more than a home
and are constantly on the go, with no time to stop and take time to create a
space that is comfortable and spotlessly clean. This is one of the main
differences that is constantly shown in these lives, that Lily is much more
chaotic than the narrators parents. It can be infered that they are very level -
headed and organised. It can also be suggested that the narrators parents are
much more responsible than Lily. We are informed that at her parents house,
‘there was aways a proper sunday lunch with gravy’ but, ‘Lily had nver cooked
a proper meal in her life.” From his, it is clear that in Lily’s personality, there is
an element of immaturity. She doesn’t cook for herself, infact, she never has in
her life. This suggests that she doesn’t take care of herself in the way that she
should, and when she has guests, she doesn’t care for them properly either. By
simply just not catering, we get a strong sense of her character. In comparison

to the narrators parents, who have a regular sunday roast with gravy, her






lifestyle is very messy and she clearly has gone through life with her priorities
in a completely different order to the narrators parents. When the narrators
child tried to sip sherry at her parents house, they exclaimed that he must not
do so, to which he replied, ‘Lily would let me.” This is once again showing the
lack of responsibility that she very clearly has, letting underage children drink
alcohol as if it is completely harmless. She isn’t thinking about the possible
negative effects, showing how self-absorbed she is. Lily is much more
wreckless than the narators parents who are presented as very mature and fall

into the stereotype of traditional grandparent figures.
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QUESTION 0.3 - EXAMPLE 3

3. One difference is that Lily the parents house was always more tidy and
comfertable where as Lily's house was cluttered. Another difference is that the
mothers fridge was crammed full but Lilys was empty exept for a tin of cat food and
gin. This shows that Lily maybe didn't have the energy or time to make is homley.
The writer shows all the bad things about Lilys home and compares it to the parents

home to show witch one the children enjoyed more.
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Read lines 14-24.

What are the differences between Lily and the narrator’s parents? How
does the writer show these differences?

You should consider:
o what Lily and the narrator’s parents say and do in these lines
¢ the writer’s use of language to show the differences.

You must refer to the text to support your answer, using relevant
subject terminology where appropriate. (20)

(AO2 1a, c, and d)

This question tests the ability to explain, comment on and analyse how writers
use language to achieve effects, using relevant subject terminology where
appropriate.

Give 0 marks for responses where there is nothing worthy of credit.
Give 1-2 marks to those who make a very limited response.

Give 3-4 marks to those who identify some straightforward differences. These
answers may simply identify subject terminology.

Give 5-6 marks to those who identify some differences and use a range of
evidence and language choice to support their answers. These responses
may begin to use some relevant subject terminology, where appropriate.

Give 7-8 marks to those who identify a range of differences and use a
thorough range of evidence and language choice to support their answers.
Relevant subject terminology is used accurately to support comments
effectively, where appropriate.

Give 9-10 marks to those who identify the differences accurately and
perceptively and use a well-chosen range of evidence and language choice to
support their answers. Well-considered, accurate use of subject terminology
supports comments effectively, where appropriate.

Details candidates may explore or comment on could be:

Lily lives in a flat

the children suck paintbrushes and trip over cat litter trays
the fridge contains only gin and cat food

she never cooked a proper meal in her life

she allows them to sip the sherry

the children call her Lily

she is informal/unconventional/irresponsible

the narrator’s parents have a ‘tidy and comfortable’ house
the lawns are ‘safe’

the fridge is always ‘crammed’

there is always a ‘proper’ Sunday lunch

sherry is not allowed for children





o the narrator’s mother is ‘Granny’ (no first names)
e they are traditional/conventional grandparents / responsible

e the writer uses specific and pointed contrasts to show the
differences

This is not a checklist and the question must be marked in levels of response.
Look for and reward valid alternatives.
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Clearly organised. Perhaps more detail needed? _
Needs to address 'how' more for a higher band. MARK: 6
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QUESTION 0.3 - EXAMPLE 2

03) In these lines, it is very apparent to us (as the readers) that the narrators
P

parents lived a much more traditional and organised life than what Lily did. The
narrator explains to us that her parents flat was always, ‘more tidy and
comfortable than Lily’s flat.” This suggests that her parents take much more
pride in the space than they live than what Lily doe%/dnd it also suggets that
they live a much more relaxed and slow-paced life. A messy house has
connotations of someone who uses their house as a base, more than a home
and are constantly on the go, with no time to stop and take time to create a
space that is comfortable and spotlessly clean. This is one of the main
differences that is constantly shown in these lives, that Lily is much more
chaotic than the narrators parents. It can be infered that they are very level -
K9/
hea tf and organised. It can also be suggested that the narrators parents are
much more responsible than Lily. We are informed that at her parents house,
‘there was aways a proper sunday lunch with gravy’ but, ‘Lily had nver cooked
a proper meal in her life.” From his, it is clear that in Lily’s personality, there is

an element of immaturity. She doesn’t cook for herself, infact, she never has in

her life. This suggests that she doesn’t take care of herself in the way that she
Y/

should, and when she has guests, she doesn’t care for them properly eith€f. By

simply just not catering, we get a strong sense of her character. In comparison

to the narrators parents, who have a regular sunday roast with gravy, her





lifestyle is very messy and she clearly has gone through life with her priorities
“
in a completely different order to the narrators parents¥When the narrators
child tried to sip sherry at her parents house, they exclaimed that he must not
do so, to which he replied, ‘Lily would let me.” This is once again showing the
¢

lack of responsibility I{at she very clearly has, letting underage children drink
alcohol as if it is completely harmless. She isn’t thinking about the possible

negative effects, showing how self-absorbed she is. Lily is much more

thorough/accurate differences

wreckless than the narators parents who are presented as very mature and fall

@ Welevant textual evidence |
5

into the stereotype of traditional grandparent figure

718
MARK: 8

Good coverage. Could be more tightly organised and would need to
develop 'how' points to tip into Band 5.
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QUESTION 0.3 - EXAMPLE 3

3. One difference is that Lily the parents house was always more tidy and
7

comfertable where as Lily's house was cluttered. Another difference is that the

mothers fridge was crammed full but Lilys was empty exept for a tin of cat food and
v
gin.lrhis shows that Lily maybe didn't have the energy or time to make is homley.

The writer shows all the bad things about Lilys home and compares it to the parents

limited coverage

home to show witch one the children enjoyed more.

some understanding

Some valid differences.

: MARK: 4
Needs more specific detail to move to Band 3.
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Read lines 14-24.

What are the differences between Lily and the narrator’s parents? How does the writer
show these differences? [10]

You should consider:

* what Lily and the narrator’s parents say and do in these lines
» the writer’s use of language to show the differences.

You must refer to the text to support your answer, using relevant subject terminology
where appropriate.





15

20

It all changed when our children were born. Alex arrived and then Cassandra. | became
trapped in our house and could not get to London to see Lily. When | did, it was not the same.
The children sucked the paintbrushes and tripped over cat litter trays. She was always Lily,
never Granny.

My parents’ house was always more tidy and comfortable than Lily’s flat and the children
could toddle across the safe green lawns. They loved my mother’s fridge, which was always
crammed. | thought of Lily’s fridge, empty except for a tin of cat food and a bottle of gin. At my
parents’ house there was always a proper Sunday lunch with gravy. Lily had never cooked a
proper meal in her life.

When Alex was three, he tried to sip the sherry and when reprimanded he said, ‘Lily would
let me.” My mother looked at him. ‘Well, Granny doesn’t.’
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QUESTION 0.4 - EXAMPLE 1

04) The writer created a very exciting and dramatic tone in these lines. The
tension builds very slowly, which is very effected. The narrator states that she
was swimming very ‘slowly’ in the ladies only lake. This starts the section off in
a very relaxed way, which is very effective later on because when things
become chaotic, it seems much more dramatic due to the very slow start. The
slow build up begins with the realisation that Alex has gone missing, when the
narrator speaks, there is a ‘sharpness’ in her voice. This sharpness is the
initiation of the panic. It’s like as readers, we are experiencing the anxiety build
up as the narator was experiecing it too. She tells it in a way that is very
present and makes us feel as if we are on the journey of finding Alex with her.

The ‘sharpness’ gives connotations of authority, and stress. Suggesting to Lily






that there is a problem, and it needs much more recognition. The narrator is
explaining to us her though process, after she called out for Alex, ‘[she] waited.
Silence.’ The short sentences show the anxiety within the narrator increasing
rapidly. As if she has no time to think about anything other than the moment
she was in, then and there. It was vital she listened very carefully for a reply, or
movement. But alarmingly, there was only, ‘Silence.’ The narrator goes on to
tell her that she was doing things, ‘franticaly’ and that her ‘hands wouldn’t
work.’ Here, once again short sentences are used to create a very breathless
tone for the reader. The panic means that the sentences are shortened, like
her words and her thoughts. This is where the very dramatic tone sets in.
There is a constant use of adverbs that give connotations of being in a hurry.
The narator then states that, ‘Tears blurred” her eyes and she ‘struggled’ and
‘screeched.’ Here, we get a real sense of desperation and sadness as she
begins to feel hopeless. This creates tension and excitement for the reader
because as she loses hope, it becomes unclear what the outcome of the
situation will really be. This encourages the reader to really engage with the
story and to understand what this mother is going through. She is desperate
and physically struggling to find what is her whole world. She personifies the
weeds that se is running through and describes them as ‘wicked’ and states

that they were ‘trying to trip her up.’ This creates a dramatic tone in the way






that it gives us a sense that she feels like absoloutely eveything is working
against her in this situation, and she doesn’t know what to do. To the reader,
we start to see a woman who has everything against her, mentally and

physically, but is still pushing foward. This creates a much more exciting tone.
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QUESTION 0.4 - RESPONSE 2
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QUESTION 0.4 - EXAMPLE 3

4. The writer makes these lines exiting and dramatic by making the sentences
shorter witch shows the panic and that he is in dis-belief that his boy has gone
missing, it is intense since he is panicked and worried by shouting and running
around looking for Alex. The writer also makes the passage short so when the

reader is reading it is goes fast witch makes it feel more intence. The writer puts

“there was shapness in my voice” which show's that he was serious and his tone
had changed for when he was happy @ minute ago. The writer also put * tears
blurred my eyes as i strugeled” witch makes the reader feel bad and sorry for his

since he loved his boy so much.
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Read lines 25-68.
How does the writer make these lines exciting and dramatic? (20)

You should write about:

e what happens in these lines to build excitement and drama

o the writer’s use of language and structure to create excitement and
drama

e the effects on the reader

You must refer to the text to support your answer, using relevant
subject terminology where appropriate.

(AO2 1a, b, cand d)

This question tests the ability to explain, comment on and analyse how writers
use language and structure to achieve effects and influence the reader, using
relevant subject terminology where appropriate.

Give 0 marks for responses where there is nothing worthy of credit.

Give 1-2 marks to those who identify and begin to comment on some
examples of excitement and drama in this part of the text.

Give 3-4 marks to those who identify and give straightforward comments on
some examples of tension and drama. These answers may simply identify
some relevant subject terminology.

Give 5-6 marks to those who explain how a number of different examples

create excitement and drama and begin to show some understanding of how
aspects such as language and the organisation of events are used to achieve
effects and influence the reader. These responses may begin to use relevant
subject terminology accurately to support their comments, where appropriate.

Give 7-8 marks to those who make accurate comments about how a range of
different examples create excitement and drama and begin to analyse how
language and the organisation of events are used to achieve effects and
influence the reader. Relevant subject terminology is used accurately to
support comments effectively, where appropriate.

Give 9-10 marks to those who make accurate and perceptive comments
about how a wide range of different examples create excitement and drama
and provide detailed analysis of how language and the organisation of events
are used to achieve effects and influence the reader. Subtleties of the writer’s
technique are explored in relation to how the reader is influenced. Well-
considered, accurate use of relevant subject terminology supports comments
effectively, where appropriate.





Details candidates may explore or comment on could be:

the ‘rules’ mean that Lily is left alone to take care of the children

the narrator remembers that the children were ‘quiet’ (perhaps ominously)
when she returns, Lily is focused on drawing the sleeping Cassandra (all
seems quiet)

when she asks about Alex, all she gets is ‘silence’

this is followed by a casual ‘he was here a minute ago’ (first hint that
something may be wrong)

the narrator’s voice has a ‘sharpness’ when she asks again

the narrator asks if it really was just a minute

the meadow is full of tall grass where a child could be concealed

when she calls him, all she gets is ‘silence’ again

she shouts his name (the exclamation indicates her increasing panic)
she ‘barks’ commands at Lily

she ‘frantically’ tries to unbuckle Cassandra

her hands won’t work/she fumbles with the buckle/wrenches/grabs (all
evidence of panic)

she ‘bundles’ Cassandra under her arm and ‘plunges’ into the grass

it is difficult to run in the meadow/she stumbles over hidden potholes
the meadow looks ‘sinister’

she torments herself with accusations (how could she have her ‘most
precious possession’ with a ‘self-absorbed old lady?)

his eyes are blurred with tears/the weeds are ‘wicked’, trying to trip her
she ‘screeches’ at people / she hates them and hates herself

she thinks Lily is now ‘a stupid old woman’

she relates the incident to the reader’s experience (time stops/pictures
crowd your head)

Alex is a small figure, ‘a lost boy’ and his face is red

the narrator links the incident to Ewan’s childhood (pictures Ewan waiting
at the school gate for a mother who never arrived)

the narrator does not tell Ewan what had happened

Alex is ‘matter-of-fact’ about it but sleeps for fourteen hours solid

This is not a checklist and the question must be marked in levels of response.
Look for and reward valid alternatives.










QUESTION 0.4 - EXAMPLE 1

04) The writer created a very exciting and dramatic tone in these lines. The

tension builds ver@wly, which is very effected. The narrator states that she

was swimming very ‘slowly’ in the ladies only lake. This starts the section off in

a very relaxed way, which is very effective later on because when things

become chaotic, it seems much more dramatic due to the very slow start. The

slow build up begins with the realisation that.AIex l;ma@r;e missing, when the
narrator speaks, there is a ‘sha r@ss’ in her voice. This sharpness is the

initiation of the panic. It’s like as readers, we are experiencing the anxiety build

up as the narator was experiecing it too. She tells it in a way that is very

present and makes us feel as if we are on the journey of finding Alex with her.g Yes

The ‘sharpness’ gives connotations of authority, and stress. Suggesting to Lily





that there is a problem, and it needs much more recognition. The narrator is
explaining to us her though process, after she called out for Alex, ‘[she] waited.
Silence.” The short sentences show the anxiety within the narrator increasing
rapidly. As if she has no time to think about anything other than the moment
she was in, then and there. It was vital she listened very carefully for a reply, or
movement. But alarmingly, there was only, ‘Silence.” The narrator goes on to
tell her that she was doing things, ‘franticaly’ am@}at her ‘hands wouldn’t

work.” Here, once again short sentences are used to create a very breathless

tone for the reader. The panic means that the sentences are shortened, like
her words and her thoughts. This is where the very dramatic tone sets in.
There is a constant use of adverbs that give connotations of being in a hurry.
The narator then states that, ‘Tears blupyi’ her eyes and she ‘strug@l' and
/4
‘screeched.” Here, we get a real sense of desperation and sadness as she
begins to feel hopeless. This creates tension and excitement for the reader
because as she loses hope, it becomes unclear what the outcome of the
situation will really be. This encourages the reader to really engage with the
story and to understand what this mother is going through. She is desperate
and physically struggling to find what is her whole world. She personifies the
weeds that se is running through and describes them as ‘wicked‘% states

that they were ‘trying to trip her up.’ This creates a dramatic tone in the way





that it gives us a sense that she feels like absoloutely eye hing is working
/4

against her in this situation, and she doesn’t know what to do. To the reader,

we start to see a woman who has everything against her, mentally and

perceptive/detailed

physically, but is still pushing foward. This creates a much more exciting tone.

Thorough and detailed.

Very good coverage. WMARK: 9
Clear focus on the writer.

Good example of how this type of question can be tackled
successfully.
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QUESTION 0.4 - EXAMPLE 2

il iRV GO e oA ces - E'.cc"\h"\%
+4 andal adramanco \::x,x S0 C v-\{w\QJ

4 4+ne eom o cverLj fe O LIS -
2t e 5% ;. Ywhkee | (ix reancoaaman  cuCh

o BEANE, | AR V= O O S TENT-TVoN

o ‘:;:7 _— w0 cou) Cor MANiex IS
4 5-4:360 M o S For  Alese

Write the two digit question
number inside the boxes next Answer
to the first line of your answer

over AR Over. c\noJe:K & ouvso
SNOuLUn CAD ™R\ Sne  tells t__'\\u) e

. r Y
hG_’.Ip =P ) rcec CEe \Maar . %c_urc-ec:l
= nwece o orQer cuwCcl qou Con
See  Sne  woews Ly ve clo T
O -

Sec:c:r"\c:h\j ;) AMASE ore cﬂ-vér\ C_‘J..v‘vc:etg_s.
Haur =T aEe ool POV C Eeck
Cire) SrresSooy e = 'fFumoical
Lot TRe wueere'  ared S

cwoas  Cossu e Ve OOTreeES .

Al

The usce Of +ve ooovrdas M\e\c,.wg;
: Srr\,\(aqsf'cﬂ" AT 'Frc:xr'vr'\CDDh_J "L, DSy
Tne cesp. f'c:nﬁi:br‘!/ ancd  Saress Swe

as . Howo QAPSER Swa S,

We acre armen SACLON ange-
Y \j rouoan-olss Ly |\j . Thne S S
e S o o\oc:);.t L =) (@ DY e ‘T'V.\Q
cleevisnc e s gone. Lo 'S
T o Lo s aoan o, See -
covsoroe cl locl?. A 4vis  pormCuites
Y ESTVET S (el Pile cr\\kﬂ

HNime oot Al ngs Otiecx or ,
Ve TP ~= R -1 c«v\o\ﬂ corce anck
o, Suen ay 'you  Stup,

A S
I relevant textual evidence

o\ e - aaleVal

6/7

MARK: 6

Selects relevant detail. Sensible comments and sound inferences.
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QUESTION 0.4 - EXAMPLE 3

4. The writer makes these lines exiting and dramatic by making the sentences

shorter witch shows the panic and that he is in dis-belief that his boy has gone

missing, it is intense since he is panicked and worried by shouting and running

"
around looking fc?/Alex. The writer also makes the passage short so when the

reader is reading it is goes fast witch makes it feel more intence. The writer puts

e.g.?

“"there was shapness in my voice" which show's that he was serious and his tone
had changed for when he was happy a minute ago. The writer also put " tears

blurred my eyes as i stru@}ed" witch makes the reader feel bad and sorry for his
Wrnited understanding |

since he loved his boy so much.

Unconvincing assertion. MARK: 2
Some misreading.

Needs much more relevant detail to push on to higher bands.





		1 S1 M4

		2 S2 M5

		3 S3 M5

		4 S4 M5

		5 S5 M5

		Blank Page








Read lines 25-68.

How does the writer make these lines exciting and dramatic? [10]
You should write about:

e what happens in these lines to build excitement and drama
* the writer’s use of language and structure to create excitement and drama
* the effects on the reader.

You must refer to the text to support your answer, using relevant subject terminology
where appropriate.





25

30

35

40

45

One hot day in June, on impulse, | took the children to see Lily.

‘We shall go swimming,’ she said, so we took a taxi to Hampstead Heath and walked along
a grassy path. Finally, we arrived at a gate.

‘I've been coming here for years. It's ladies only — the Ladies’ Lake.

Children weren’t allowed so | went into the lake first and swam slowly for about half an hour.
| dried myself, got dressed and walked back towards the gate. | remember thinking that the
children were quiet.

Lily was sitting still and it took me a moment to realise she had an open sketchpad and was
drawing Cassandra.

‘Such exquisite little objects,’ Lily said. ‘I've always preferred them asleep.

| smiled then | looked round. ‘Where’s Alex?’

Silence. Lily was drawing the mouth.

‘He was here a minute ago,” she said.

‘Where is he?’ There was a sharpness in my voice.

‘He said he was looking for bottle tops.

| said, ‘Was it just a minute?’

| looked around. On one side was a hedge and on the other stretched the meadow, full of
tall grass.

‘Alex?’ | called.

| waited. Silence.

‘Alex! Alex!’

I swung round. ‘Lily, you go that way,’ | barked at her as | pointed in one direction. Then





50

55

60

65

| frantically tried to unbuckle Cassandra. She woke with a yell. My hands wouldn’t work. |
fumbled with the pushchair buckle. Finally, | wrenched it open and grabbed her. | bundled her
under one arm and plunged into the grass.

The meadow was so huge and it was bumpy too so it was difficult to run. | was stumbling
over hidden potholes with Cassandra bouncing and shrieking.

‘Alex! Alex!

The sun had gone behind a cloud and the meadow looked sinister. How could | have left an
old, self-absorbed lady in charge of my most precious possession? Tears blurred my eyes as |
struggled through the wicked weeds which were trying to trip me up.

People stopped to stare. ‘Have you seen a little boy?’ | screeched. They shook their heads
and | hated them for being in the wrong place, but | hated myself more.

Far away | could see Lily. | thought, “You stupid old woman.

If this has ever happened to you, then you will know those pictures that crowd your head.
You'll know that time literally stops. How long it took I'll never remember. But when | saw
Alex’s small figure, he was standing beside the gate, right back at the place we'd left. He was
waiting for us, my lost boy, and his face was red.

Lost boys. | pictured Ewan, a little boy in his school blazer, waiting at the school gates for a
mother who never arrived.

Ewan once said, ‘I never had a childhood. Know why? Because she was the child.

| never told Ewan what had happened, although Alex in his usual matter-of-fact way
complained that he’d only found two bottle tops. However, for the first time in his life, he slept
for fourteen hours solid.
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QUESTION 0.5 - EXAMPLE 1

05) In the final lines, the writer really does change our view of Lily. At the
beginning, we see her as a very inspiring woman, who has an amazing legacy. A
“living legend' who was truly admired when she walked the streets. But we are
carried along a journey with the narrator that enabled her to see Lily's true
colours and how dangerous it can be to ‘idolise’ someone wha is Irresponsible.
The narrator states that Lily was not really a fTamous painter’ but instead, just
‘an artistic woman wha some people loved.' Her status decreasing massively to
us is a sign of her losing respect. In this story, our judgement of Lily is very
clouded at the beginning as she is introduced to ws as such a pasitive woman
who has a contageous vibe about her. But we develop more of an
understanding of her character throughout the passage of what she is really
like, and how much it effected the narrator falling for the act and the false
reality that comes with Lily, She is an extremely self-absorbed individual whe
lives a chaatic life because she simply doesn’t care to try and fix it, for herself,
or for anyone else, We get a sense that she is wreckless, and fun. But the
reality is that she I just careless, and irresponsible. It s clear hat the narrator 5
trying to protect her children and let them know the truth about Lily so they
don’t have to figure it out themselves. itis clear that it was a very damaging
process for her, and that ‘idolising Lily hurt [her] husband because he knew the
truth.’ She was simply trying to protect her children from hurting in the way
that she did, and experiencing a let down that was devestating. To find out

that someone that you look up te is not who they seem.



jonast

Stamp
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QUESTION 0.5 - EXAMPLE 2
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